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Abstract 
The aim of this study was to determine the effectiveness of video project assignments (VPA) on foreign language learning. The 
subjects of the study were students at School of Foreign Languages, Uludağ University in Turkey. 100 students from elementary 
(33), pre-intermediate (33) and intermediate (34) levels were selected to analyse how their video project assignments contributed 
to their English language learning process. Following the assignments, the subjects were asked to do a questionnaire which aimed 
to reflect their points of view on the effectiveness of VPAs. The results of the questionnaires were evaluated quantitatively.  
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1. Introduction 
Recent developments in Information and Communication Technologies (ICTs) and digital advances have 
provided learners and teachers with new insights into language learning and teaching. These rapid developments in 
ICT and technology-implemented learning affect the way we teach and learn second or foreign languages (Danan, 
2010; Kern, 2006; Nikitina, 2009; Stepp-Greany, 2002). On the importance of making use of technological tools in 
education, Reinders and White (2011) state that technology is a tool that helps learners and educators to achieve 
certain educational goals. They add that technology has created opportunities for interaction, situated learning, and 
support for learning outside formal context. 
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The advances in ICT have contributed to the emergence of new literacy practices (Hafner & Miller, 2011). One 
of these practices is digital video projects prepared by learners. In these projects students are engaged in assignments 
to prepare videos in which they practice the language they learn. Implementation of these projects has a number of 
benefits for the learners. Hafner and Miller (2011) point out that video projects provide a social context within 
which learners are able to interact with one another as well as experiment with a range of digital video technology to 
create personally meaningful multimodal artifacts. Furthermore, through these projects, learner’s ability to use 
digital video technology to capture and play back their own performances as well as the performances of others 
would facilitate reflection on their language learning. Based on the findings of the researchers’ study on digital 
video projects, Hafner and Miller (2011) conclude that the digital video project tasks appear to have been highly 
motivational for students since the students’ comments on the video projects have revealed that the tasks provided 
students with an opportunity to reflect on their learning, and they have found the digital video projects to be novel, 
fun, challenging, and meaningful. Furthermore, preparing video projects encouraged students to cooperate in ways 
that fostered peer teaching. 
Video projects provide several benefits for learners by creating more dynamic and interactive classrooms along 
with promoting positive interdependence and individual accountability (Jensen, Mattheis, & Johnson, 2011). In 
addition, these projects foster learner autonomy and enable learners to practice the target language in a collaborative, 
enjoyable, and motivating atmosphere. Nikitina (2009) indicates that the convergence of technology and pedagogy 
has a great potential in making teaching and learning experiences rich, memorable, motivating and enjoyable for 
both the learners and their teachers. Nikitina (2009) points as following:  
We need to re-think the ways in which we organise the proceedings in our classrooms so that a 
learning experience becomes more meaningful, relevant, and enriching for the learner... Involving 
language learners in video-making project in the target language offers a feasible way to infuse 
constructivist pedagogical strategies into foreign language teaching. (p.166, 173) 
As emphasized by Nikitina (2009), with the help of video projects, language learners have a chance to 
practice the target language in a more meaningful way and to develop useful strategies that can ease their 
learning process. Moreover, Masats, Dooly, and Costa (2009) regard video making as an effective learning tool 
since it engages students in a cooperative project which is an excellent opportunity for integrating all students 
in the class. Besides, since project based learning connects content and target language(s) to students’ own lives 
through tasks that are intellectually and emotionally challenging, it is suggested that video production should be 
used as an integrative learning tool (Masats, et. al., 2009). 
The aim of the present study was to evaluate the student video project assignments (VPAs) administered at 
a state university in Turkey. The motivations for the VPAs implemented by the current institution were to 
engage the students in projects in which they could find opportunities to improve their language skills, foster 
autonomy, study collaboratively, reflect on their own learning, and combine technology with language 
learning. The research questions for the present study were: 
1. What are EFL students’ perceptions on the effectiveness of VPAs on their foreign language skills? 
2. What are EFL students’ perceptions on the effectiveness of VPAs on their foreign language learning process? 
3. What are EFL students’ perceptions on the implementation of VPAs? 
2. Setting & Participants 
The study was conducted at the Preparatory School of a state university where students receive compulsory 
intensive English education for two terms. There were 1300 students in total at the school. For the present study, 100 
students from six different classes were selected randomly from elementary (2 classes), pre-intermediate (2 classes) 
and intermediate (2 classes) levels.   
 
321 Aynur Aksel and Fatma Gü rman-Kahraman /  Procedia - Social and Behavioral Sciences  141 ( 2014 )  319 – 324 
3. Methodology 
3.1. Video Assignment Projects 
The VPAs were prepared by the students at the present school at the end of fall and spring terms; that is, the 
students were required to prepare two projects during their one-year language education process. The themes of the 
VPAs were selected and distributed to the students by the instructors. All the themes were parallel with the themes 
in the curriculum. Among the themes covered by the curriculum were ‘friendship’, ‘music’, ‘advertising’, ‘health’, 
‘shopping’, ‘job interview’, ‘sport and fitness’, ‘generation gap’ and so on. The duration of the student videos was 
up to ten minutes, and the students were assigned to prepare their video projects in groups of 4 to 5 in each term. 
Although the projects were aimed to support collaboration within the groups, each student was required to take part 
in the projects actively as active participation of each student was required and evaluated in the end. The students 
were expected to give a brief description and the role distribution of their assignments two weeks before the 
deadline. They were to write the scripts of their video projects and hand in the script and the CDs of the videos to 
their instructors.  In total, each project was to be completed in six weeks. The contribution of the project to the GPA 
was 8%. The criteria for the project evaluation were based on two different assessment tools, which are group 
evaluation (50%) and individual evaluation (50%) scales. The criteria for the group evaluation were ‘preparation’, 
‘task achievement’, ‘creativity/originality’, ‘participation’, ‘visual aids’ and ‘timing’. As for the individual 
evaluation, the categories ‘grammar’, ‘vocabulary’, ‘fluency’, ‘intelligibility’, and ‘artistic creativity’ were included.  
3.2. Research Design 
With the aim of collecting data related to the students’ perceptions on the project assignments and their benefits, 
a post-test research design was followed for the present study. A questionnaire was administered to the students 
from all levels at the participating school, which are elementary, pre-intermediate, and intermediate levels, on the 
last day of the school in the second term. Therefore, the quantitative data was collected and analysed using the 
Statistical Packages for Social Sciences (SPSS) in order to answer the research questions.  
3.3. Research Instrument  
A perception questionnaire was developed and used by the researchers. This questionnaire had five point Likert-
scale, ranging from the values 1 (strongly disagree) to 5 (strongly agree), and consisted of 17 items related to three 
different domains. First of all, the participating students’ perceived improvement in the target language practices and 
skills was aimed to be analysed. Second, the students’ perceptions regarding the contribution of VPAs on their 
language learning process were questioned. Third, participants’ opinions on the implication and nature of the video 
projects were investigated (See Figure 1).  
Foreign Language Skills Language Learning Process Video Project Assignments 
Speaking/listening skills  Motivation More projects 
Reading skills Creative thinking Themes 
Writing skills Learning by doing Preparation  
Vocabulary skills Self-confidence Higher ratio on GPA 
Daily use Use of technology  
Future practices Self-reflection   
 Collaboration  
Figure 1. Benefits of VPAs  
Before implication of the questionnaire, since this instrument has not been used before, it was piloted with 30 
students different from the selected sample, and the reliability of the research instrument was tested in the light of 
the pilot study. The Cronbach’s alpha value was found as α = .87, which showed the questionnaire was reliable 
enough to use for the research.  
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3.4. Data Analysis  
The analysis of the survey study was done quantitatively using the SPSS one-sample t-test and descriptive 
statistics. After the data collected from the questionnaires were entered in the SPSS, one-sample t-test was run in 
order to see the significance value of the results. Later, the mean values of the questionnaires for each participant 
were calculated, and the minimum, maximum and the overall mean scores of the perception levels were found along 
with their standard deviations. Finally, SPSS descriptive statistics was employed for different domains in the 
questionnaire to see the difference in students’ perceptions on various benefits of preparing the projects.  
4. Data Analysis Results 
As a result of the quantitative analysis of the questionnaires, the students perceptions related to the effectiveness 
of the VPAs on three different domains, which are language skills, language learning process, and preparing the 
videos, were analysed separately.  
4.1. EFL Students’ Perceptions on the Effectiveness of VPAs on Their Foreign Language Skills 
The participants were questioned to evaluate their four language skills along with their vocabulary and daily 
language use skills; also, their opinions on the benefit of VPAs on their future language practices were investigated. 
The overall mean value of the participants’ perceived success in these areas was  = 3.07. It can be concluded that 
the students reported having neutral attitudes towards the benefits of the projects on their language skills. 
Furthermore, the participants’ perceptions on each item in this domain were analyzed (See Table 1).  
Table 1. EFL Students’ Perceptions on Effectiveness of the VPAs on their Foreign Language Skills 
 N Min. Max. Mean SD 
Daily use 99 1.00 5.00 3.36 1.09 
Speaking/listening 
skills 99 1.00 5.00 3.34 .99 
Vocabulary skills 99 1.00 5.00 3.33 .98 
Future practices 99 1.00 5.00 3.18 1.10 
Writing skills 97 1.00 5.00 2.65 1.11 
Reading skills 98 1.00 5.00 2.56 1.08 
Total 99 1.00 5.00 3.07 1.05 
 ‹ 2.50 = negative,  › 3.50 = positive,  2.51 and 3.49 = neutral, p ‹ .00 
Table 1 shows that participants believed that their daily language use skills were improved the most as a result of the 
VPA; however, their writing and reading skills did not develop as much as the other language skills.    
4.2. EFL Students’ Perceptions on the Effectiveness of VPAs on Their Foreign Language Learning Process 
The second domain on which the participants’ opinions were investigated was the effect of the VPA on the 
students’ language learning experiences, and it was observed that the students had quite positive opinions on 
preparing the projects in this aspect with the highest mean value ( = 3.50) compared to the other two domains (See 
Table 2).  
Table 2. EFL Students’ Perceptions on Effectiveness of VPAs on their Foreign Language Learning Process 
  N Min. Max. Mean SD 
Use of technology 99 1.00 5.00 3.73 1.01 
Creative thinking 99 1.00 5.00 3.63 1.03 
Self-Reflection 99 1.00 5.00 3.57 .98 
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Collaboration 99 1.00 5.00 3.56 1.20 
Learning by 
doing 99 1.00 5.00 3.56 1.02 
Motivation 97 1.00 5.00 3.21 1.04 
Self-confidence 99 1.00 5.00 3.21 1.16 
Total 99 1.00 5.00 3.50 1.06 
 ‹ 2.50 = negative,  › 3.50 = positive,  2.51 and 3.49 = neutral, p ‹ .00 
According to Table 2, it can be concluded that the students became aware of the fact that technology can be used 
efficiently while learning a foreign language. Similarly, with the help of the VPAs, they had an opportunity to think 
creatively, reflect on their learning, collaborate with their peers and learn by participating actively. On the other 
hand, it can be claimed that the participants’ motivation and self-confidence did not improve as much as their 
awareness on the aforementioned aspects of language learning since these two areas received neutral mean values. 
4.3. EFL Students’ Perceptions on the Implementation of VPAs 
Finally, the participating students opinions were questioned about the administration of the VPAs in their 
schools under four aspects which are project themes, projects’ grade ratio on GPA, preparation of the projects (such 
as preparing the costumes), and desire to have more projects. The overall mean score for this domain was  = 3.32 
(See Table 3).  
Table 3. EFL Students’ Perceptions on the Implementation of the VPAs 
  N Min. Max. Mean SD 
Themes 99 1.00 5.00 3.80 .88 
Higher ratio on 
GPA 99 1.00 5.00 3.56 1.37 
Preparation 99 1.00 5.00 3.17 1.25 
More projects 99 1.00 5.00 2.75 1.38 
Total 99 1.00 5.00 3.32 1.22 
 ‹ 2.50 = negative,  › 3.50 = positive,  2.51 and 3.49 = neutral, p ‹ .00 
It can be concluded from Table 3 that the students believed the given themes of the project assignment were quite 
suitable for their interests and preferences as the VPA themes received the highest mean score ( = 3.80) of all the 
other items in the questionnaire. Likewise, the students preferred the grades they got from the project to have more 
impact on their overall GPA. Nevertheless, the participants did not desire to prepare more projects that much. 
5. Conclusion 
The quantitative analysis of the data showed that the students had positive or neutral perceptions on the 
effectiveness of the VPAs for their language classes since none of the items in the research instrument received 
negative overall mean values.  
First of all, with regards to the perceptions of the students on the impact of the VPAs on their foreign language 
learning process, the results of the survey showed that the assigned videos affected the participants’ foreign 
language education positively. This domain received the highest mean value that is  = 3.50. It can be concluded 
that the use of technology while learning a foreign language was appreciated by the learners. Similarly, with the aid 
of their projects, they acquired the knowledge of how ICTs can be used to make their learning more creative. As 
pointed out by Hafner and Miller (2011) in their study, the present study, too, provided the students with an 
opportunity to reflect on their learning. Along with promoting creativity, the VPAs provided students with 
opportunities to learn by doing and learn with their peers. As for the EFL students’ opinions on the effectiveness of 
the VPAs on their foreign language skills, the overall mean of the questionnaire items aiming to investigate the 
324   Aynur Aksel and Fatma Gü rman-Kahraman /  Procedia - Social and Behavioral Sciences  141 ( 2014 )  319 – 324 
participants’ perceived success in their foreign language skills was  = 3.07, which was a neutral mean value. As 
shown in Table 1, the results indicated that the participants believed that the VPAs improved their daily language 
use and speaking/ listening skills the most. The least value in the questionnaire was gathered from writing and 
reading skills suggesting that the expected improvements for these skills were not attained much. Since one of the 
main motivations behind the VPAs was to improve the students’ speaking /listening skills, it can be concluded that 
the desired aims were attained. Through these projects, the students found opportunities to practise English outside 
formal context. Finally, the results of the study indicated that EFL students’ perceptions on the implementation of 
the VPAs were observed to be neutral. As shown in Table 3, the mean value of the students’ perceptions on the 
implementation of the video projects were = 3.32 indicating that the design of the VPAs was suitable and the 
process of preparing them did not cause much trouble for the students. The most favourable item in the 
questionnaire was about the video themes with the highest mean value of all other items. It was obvious that the 
assigned themes were in parallel with the students’ interests. Language learners engage in materials more when they 
“match student demand and interest” (Castellano, J., Mynard, J., & Rubesch, T., 2011, p.20). Moreover, the students 
were in favour of projects’ more contribution to the GPA; however, they were not in favour of preparing more 
projects in each term. It can be concluded that the design, process, and evaluation of the VPAs were favoured by the 
participants.  
In the light of the findings in the study, there may be a number of pedagogical implications to EFL teachers, 
learners, curriculum designers, and material developers. The integration of the ICTs with language learning has 
numerous positive effects on the EFL learners’ learning process (Reinders & White, 2011). As a result, VPAs, 
which can be regarded as important parts of ICTs in language learning, should be given more emphasis and thus 
implemented more in EFL contexts.  
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